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Trainer Standards Observation Data 

Executive Summary 
This report contains 33 Alliance staff observations that occurred between April 2025 and 
December 2025. Out of the seven standard areas, four met or exceeded the 80% observed 
threshold for Emerging. It is important to note that the items under 80% may have been 
impacted by observers selecting ‘N/A’. For example, with Learning Environment if we 
remove the item ‘provide reasonable accommodations for people who experience 
disabilities, people who need to express milk, sensory needs, and religious/cultural 
observances.’, this increases the percentage in emerging to 71% due to a high number of 
N/A ratings. Table 1 below provides a snapshot of the findings for each Standard.  

Table 1: Summary of Percentage Observed Per Standard 

Standard Percentage Observed 
 Emerging Performing Transforming Overall 
Communicate 
Effectively 

98%   98% 

Facilitation 
Strategies 

89% 82% 66% 82% 

Learning 
Environment 

65% 54% 63% 54% 

Relational Learning 
Environment 

90% 93% 50% 82% 

Advanced Racial 
Equity 

69% 57% 69% 50% 

Supporting Adult 
Learners 

85% 82% 88% 83% 

Evaluation and 
Assessment 

67% 75% 37% 63% 

 

Facilitator Strengths 
Findings indicate that facilitators are well versed in communicating effectively, strong 
facilitation skills, and creating a supportive, respectful, and engaging learning environment. 
Facilitators effectively use tone, pacing, questioning, and responsiveness to maintain 
participant engagement and professionalism throughout sessions. 
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Facilitators foster a relational learning environment through approachability, non-
judgmental, use of inclusive language, and validation of participant perspectives. These 
practices support psychological safety and encourage participant participation, 
particularly during reflective and discussion-based activities. 

Trainers also show alignment with adult learning principles. Facilitators acknowledged 
participant experience, encouraged reflection, and maintained flexibility to respond to 
group needs.  

Summary of Growth Opportunities by Standard 
Communicate Effectively 

Growth opportunities include improving clarity and consistency in communication by 
making learning objectives more visible throughout the course, defining key concepts 
before application, and providing clearer, more consistent activity instructions. Additional 
focus is needed on consistent facilitator volume, prompt management of disruptions, and 
reducing unnecessary storytelling in favor of concise, purpose-driven communication. 

Facilitation Strategies 

Key areas for growth include strengthening adherence to curriculum pacing and structure, 
increasing the use of pre-assessments to gauge learner readiness, and ensuring practice 
activities are consistently included and not skipped. Facilitators would benefit from 
increasing check-ins for understanding, and balancing lectures with interactive skill-
building opportunities. 

Relational Learning Environment 

Opportunities exist to more consistently establish and revisit norms early and throughout 
the course, increase peer-to-peer dialogue, and ask follow-up questions before offering 
facilitator examples. Additional attention is needed to balance content delivery with 
emotional processing and interaction, ensuring learners feel supported while maintaining 
engagement and pacing. 

Advanced Racial Equity 

Growth areas are primarily curriculum-based rather than facilitator-driven. Opportunities 
include embedding clearer prompts to connect participant experiences to racial and social 
justice frameworks, consistently addressing inclusive language and microaggressions, and 
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avoiding outdated or non-inclusive terminology. Strengthening curriculum connections to 
systemic oppression and bias would support deeper equity integration across trainings. 

Supporting Adult Learners 

Opportunities include expanding the use of self-assessment scale ratings at the beginning 
and end of courses to assess learner confidence and growth, increasing individualized 
feedback during skill-building activities, and more consistently encouraging additional 
training or learning pathways when appropriate. 

Evaluation and Assessment 

Growth areas focus on increasing the frequency and variety of knowledge checks and skill 
assessments. Opportunities include incorporating polls, annotation tools, scenarios, and 
interactive activities (e.g., Kahoot-style engagement) to allow learners multiple ways to 
demonstrate understanding. Facilitators should also consistently offer differentiated 
recommendations based on individual learner performance and needs. 

Introduction 
Alliance Staff (excludes contractors) 

The Alliance developed a Trainer Standards Manual with OPPL in 2024 with edits occurring 
into early 2025. During the development process, the Alliance’s Trainer Standards 
Committee tested the observation tool and trained to interrater reliability. In April 2025, the 
Alliance Committee began facilitator observations.  

This report contains 33 Alliance staff observations that occurred between April 2025 and 
December 2025. The following report details the Alliance Staff findings. Please note, the 
total number of observed in a table is variable as there was missing information and only 
one observation per facilitator has been completed this year. This means that the data 
reflects one point in time for each facilitator and therefore cannot be generalized. 
Additionally, there were selected items that had an N/A option and yet some of the items 
were marked N/A that did not have an N/A option. This indicated that the number of N/A’s 
influenced the percentage and when controlling for those, the percentage observed in each 
standard would increase. 

This report details the percentage observed, a table with all findings, and a narrative of both 
quantitative and qualitative findings for each standard.  
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Standards 

Communicate Effectively 
About 98% of facilitators were observed implementing three of the four subcategories 
under communicate effectively. The subcategory ‘Ask for permission to share your ideas, 
feelings, or suggestions in response to learner’s contributions’ was not observed in 67% of 
facilitators. This suggests either the subcategory is not applicable or that training on how 
and when to implement this standard needs to be implemented. See figures 1.1 and 1.2. 

Figure 2.1 Communicate Effectively  

 

Figure 2.2 Communicate Effectively Overall 
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Table 2. Communicate Effectively Quantitative Findings 

Communicate Effectively 
 N/A Not 

observed 
Observed Total 

Use differences strategies in pacing, pitch of 
voice, and tone to engage participants. 5 

0 1 32 33 

*Acknowledge participants’ comments and 
summarize the key points 

0 0 33 33 

Periodically check for understanding by 
restating key points and clarifying emotions to 
make sure you heard them correctly. 

0 4 29 33 

Ask for permission to share your ideas, feelings, 
or suggestions in response to learner’s 
contributions. 

3 22 8 33 

*Orange highlighted rows are being removed from the next iteration of Trainer Standards. Items 
were removed if they were repetitive. This item is reflected in Facilitation Strategies – Performing A 
and Transforming E.  

Updates to this version include the addition of the following standards in Performing:  

• Allow for a pause or wait before responding. 
• Notice and respond to what participants are verbally and non-verbally 

communicating. 

Qualitative Data 
The observers noted several techniques used to communicate effectively that included a 
balanced combination of the following: 

Vocal Variety 

• “Tone was very even-keeled, not too fast or slow, and was clear.”  
• “Instructor voice is up and down, pace fast and slow.  Using hands when talking.  

Smiling with whole face, using warm voice.  Drew in attention and created a feeling 
of safety around sharing.” 

Humor 

• “Used humor throughout to demonstrate areas that may be of discomfort in a 
respectful way.” 

Paraphrasing / Restating  
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• The facilitator “would summarize or paraphrase participants contributions, confirm 
if it is what (facilitator) would have done in that situation.” 

• “Consistently connecting examples back to teaching points.” 

Check for Understanding 

• “Used knowledge checks to ensure understanding.” 
• “Checked in with the group using a quick quiz, answered clarifying questions.” 

Emotional Safety 

• The facilitator “asked if she could 'provide an upgrade'. This was a lovely way to add 
to a participants practice.” 

• “Asked a caregiver if she would like an idea or two, she was open!” 
• The facilitator’s “demeanor is non-judgmental and creates comradery with their 

approach.” 

Growth Opportunity:  

• Increase use and understand of when and how to ask permission to share facilitator 
perspective/opinion.  

 

Facilitation Strategies 
Overall, 82% of facilitators observed met the standards across emerging, performing and 
transforming categories. In each category, 89% of facilitators observed met the ‘Emerging’ 
standard, 82% met the ‘Performing’ standard, and 66% met the ‘Transforming’ standard.  

In ‘Emerging’, one standard was below the 80% observed threshold: Establish group norms 
to set expectations for participation. In ‘Performing, one standard was below the 80% 
observed threshold: Arrange activity/breakout groups to encourage engagement during 
activities. In ‘Transforming’ there were two standards that were below the 80% observed 
threshold: Use pre-assessment and other activity data to adjust the level of content to the 
participants’ needs and When questions cannot be immediately answered, ensure that you 
revisit them before the end of the training. 
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Figure 3.1. Facilitation Strategies Overall Observed Percentages 

 

Figure 3.2 Facilitation Strategies Percentage Observed by Emerging, Performing, and 
Transforming 
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Use clear, simple, and respectful spoken and 
written language. 

0 0 33 33 

Provide access to materials at appropriate 
moments, such as before, during, or after training. 

0 2 31 33 

Repeat comments or questions (when 
appropriate) to ensure that all participants hear 
and understand. 

2 3 28 33 

Explain activity instructions and provide support 
to make sure all participants are clear on what to 
do. 

1 4 28 33 

Demonstrate effective time management. 0 2 31 33 
Total 3 22 205 230 

*Yellow highlight indicates a change in wording for the next iteration of Training Standards.  

Updates to this version include the addition of the following standards:  

• Establish expectations for participation. 

Qualitative data for Emerging Facilitation Strategies 
The observers noted several facilitation strategies that included setting expectations, 
accessibility, and time management. The following are example quotes:  

Expectations and Instructions 

• Facilitator provided a “thorough explanation of expectations for participation.  When 
to use chat, when to unmute, annotate.  What it means to be respectful in the 
class.” 

• “Instructions were clear, opportunity to remember to ask for a person to report out 
after breakout rooms.” 

Learning Objectives 

• “Went over the learning objectives and detailed how the learning objectives will be 
addressed.” 

Plain Language and Accessibility 

• “Overall, language was very respectful, clear, and simple.  Occasionally using DCYF 
acronyms without explanation.” 

• “Plain language” used throughout presentation.  Slides are well written with clear 
phrasing and simple language.” 
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• “Participant guides were shared and facilitator confirmed everyone had access at 
the beginning of the course.” 

Time Management 

• “Ended on time, good use of break times when appropriate.” 

Growth Areas include:  

• Visibility of learning objectives throughout the course 
• Clearer, more consistent activity instructions 
• Clear and consistent setting of participant expectations and norms 

Table 3.2 Facilitation Strategies Performing Quantitative Data 

Facilitation Strategies Performing 
 N/A Not 

observed 
Observed Total 

Manage discussions so all can share their 
perspectives. 

1 2 30 33 

Use open-ended questions and other strategies to 
stimulate discussions. 

1 1 31 33 
 

*Scaffold and gradually scale back when 
participants show growing understanding and 
skills. 

1 5 27 33 

Arrange activity/breakout groups to encourage 
engagement during activities. 

3 10 20 33 

Total 6 18 108 132 
*Yellow highlight indicates a change in wording for the next iteration of Training Standards.  

Updates to this version include the addition of the following standards:  

• Scaffold or gradually scale back based on participants’ understanding and skills. 

Qualitative data for Performing Facilitation Strategies 
The observers noted several facilitation strategies that included setting inclusion, 
discussion techniques, scaffolding, and practice opportunities. The following are example 
quotes:  

Inclusion 
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• The facilitator “called out individuals to contribute to the conversation, a participant 
acknowledged they felt they were talking a lot. Both things encouraged others to 
speak up.” 

• “Everyone’s perspectives included at some point.” 

Discussion Techniques 

• “Used open ended questions to elicit experience of participants as well as potential 
barriers.” 

• “Encouraged peers to answer peer questions.” 

Scaffolding 

• “Started with reviewing eLearning’s, answered questions, did foreshadowing and 
referring back to throughout.” 

• “When things were not clear or it was apparent a review was needed, [the facilitator] 
referred back to the participant guide and material that was covered previously. This 
allowed the participants to review content again and then connect with the day’s 
skill building.” 

Practice Opportunities 

• “Rearranged groups for exposure to different folks in the class but then kept the 
same group for 3rd and 4th breakout rooms.” 

• “Used confidence scaling question to arrange groups. Clear directions about report 
out in advance.” 

Growth Areas include:  

• Reduce lecture by not adding additional stories/experiences beyond what is 
necessary in favor of interaction and skill/practice opportunities. 

• Define key concepts before applying them. 
• Increase check-ins to ensure understanding of breakout activities, including written 

instructions. 
• Following the curriculum and not skipping practice activities/opportunities.  
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Table 3.3 Facilitation Strategies Transforming Quantitative Data 

Facilitation Strategies Transforming 
 N/A Not 

observed 
Observed Total 

Use pre-assessment and other activity data to 
adjust the level of content to the participants’ 
needs. 

3 11 17 31 

Show flexibility for participants’ needs by 
addressing emerging areas of interest, areas of 
concern, and questions. 

0 3 30 33 

When questions cannot be immediately 
answered, ensure that you revisit them before the 
end of the training. 

5 11 17 33 

Total 8 25 64 97 
 

Qualitative data for Transforming Facilitation Strategies 
The observers noted several facilitation strategies that included pre-assessment, flexibility, 
and responsiveness. The following are example quotes:  

Pre-Assessment 

• “Pre class poll and asking what attendees wanted to learn from the class.” 

Flexibility 

• “Participants had ample opportunity to contribute and ask questions, questions 
were addressed in the moment.” 

Responsiveness 

• The facilitator “collected information and stated they would send it out to everyone 
through email.” 

• “All questions posted in chat were answered.” 

Growth opportunities 

• Use pre-assessments at the beginning of a course to assess level of the learners. 

 



 
 

Trainer Standards December 2025 Report  12 | P a g e  
 

Learning Environment  
Overall, 54% of facilitators observed met the standards across emerging, performing and 
transforming categories. In each category, 65% of facilitators observed met the ‘Emerging’, 
54% met the ‘Performing’ standard (excluded ‘Use a seating arrangement that encourages 
engagement.’), and 63% met the ‘Transforming’ standard (excluded ‘Provide additional 
comforts in the training environment, whenever possible’ due to N/A rating).  

In ‘Emerging’, four standards were below the 80% observed threshold:  

• Provide reasonable accommodation for people who experience disabilities, people 
who need to express milk, sensory needs, and religious/cultural observances. (‘not 
observed’ was used when N/A should have been used) 

• Set expectations at the beginning of the training for technology use to support 
engagement. (at 79%) 

• Provide technical assistance to participants prior to starting time to help them log in 
and use the training platform. 

• Adapt the environment to reduce accessibility barriers. (this was either N/A or 
observed) 

In ‘Performing, three standards were below the 80% observed threshold:  

• Create transparency about use of any data collected through activity submissions, if 
applicable. (78% were deemed N/A) 

• Offer to adjust the learning environment for participants who are having difficulty 
engaging during the session. (Please note that not observed was used instead of 
N/A) 

• Use a seating arrangement that encourages engagement. (mostly N/A due to virtual) 

In ‘Transforming’ all standards were below the 80% threshold. 

• Provide additional comforts in the training environment, whenever possible. 
• Anticipate technological challenges and have alternative delivery strategies 

available in case technology fails. 
• Partner with a producer or host during virtual learning to receive support with chat, 

technology, and questions. (This would have a large amount of N/A ratings leading to 
a lower observation rating) 

• Responds to the emerging needs of participants. Adapt to meet the needs of the 
participants. 
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Figure 4.1 Learning Environment Overall Percentage Observed 

 

Figure 4.2 Learning Environment Percentage Observed by Emerging, Performing, and 
Transforming 
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Table 4.1 Learning Environment Emerging Quantitative Data 

Learning Environment Emerging 
 N/A Not 

observed 
Observed Total 

Provide reasonable accommodations for 
people who experience disabilities, 
people who need to express milk, 
sensory needs, and religious/cultural 
observances. 

8 15 10 33 

Ensure that the learning environment is 
free from unnecessary distractions for 
trainer and learners.  

1 3 29 33 

Set expectations at the beginning of the 
training for technology use to support 
engagement. 

0 7 26 33 

Create a warm, hospitable atmosphere 
by considering general décor, lighting, 
temperature, ventilation, and music. 

5 0 28 33 

Provide technical assistance to 
participants prior to starting time to help 
them log in and use the training platform. 

15 0 17 32 

Prepare participants for what to expect 
about the space, timeline, and activities 
prior to the training.  

1 3 28 32 

Adapt the environment to reduce 
accessibility barriers.  18 3 10 31 
Total 48 31 148 227 

 

Qualitative data for Learning Environment Emerging 
The observers note several strategies around establishing the learning environment: 
accommodation, norm setting, welcoming environment, and accessibility.  

Accommodation 

• “Muslim participant stepping away to pray; messaged facilitator individually, 
Facilitator  acknowledged and encouraged her to take care of herself.” 

• “Sent email with zoom link, could offer information for technical support if needed. 
helped people who logged on early, helped change name and get situated.” 

Norm Setting and Expectations 
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• “Expectations for camera on was outlined in welcome letter and invited at beginning 
for class.  Other protocol well outlined: interrupting encouraged, unmuting, 
practiced unmuting and speaking.  Expectations not to put questions in chat.  
Expectation to note in chat if stepping away briefly.  Private messaging was turned 
off in chat; this likely provides a sense of psychological safety to participants.” 

• “Facilitator stated that cameras were expected to be on and how participants could 
use chat, unmute, or raise hands.” 

Welcoming Environment 

• “Greeted everyone by name,” 
• “Moved tables/chairs but allowed attendees to sit where they wanted.  Likely that 

participants were more engaged due to sitting where they wanted.” 

Accessibility 

• “Talked about the different supports that are available to workers to address 
accessibility issues.” 

• “Encouraged closed captioning and reaching out to self or co-facilitator for other 
needs.” 

Growth Opportunities 

• Consistency in setting expectations (cameras on, not multitasking, norm-setting) 
• Slide and visual accessibility (ensure font size and color contrast meet accessibility 

requirements, no text over images and reduce words on the slide) 
• Prompt muting when disruptions occur. 

Table 4.2 Learning Environment Performing Quantitative Data 

Learning Environment Performing 
 N/A Not 

observed 
Observed Total 

*Ensure that all participants can see any 
visual aids, have access to all training 
materials, and can hear the trainer and 
each other. 

2 1 30 33 

Create transparency about use of any 
data collected through activity 
submissions, if applicable. 

25 0 7 32 
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Offer to adjust the learning environment 
for participants who are having difficulty 
engaging during the session. 

7 10 16 33 

Use a seating arrangement that 
encourages engagement. 

31 0 2 33 

Total 65 11 55 131 
*Yellow highlight indicates a change in wording for the next iteration of Training Standards.  

Updates to this version include the addition of the following standards:  

• Ensure that all participants can see any visual aids and can hear the trainer and 
each other. 

Qualitative data for Learning Environment Performing 
The observers note several strategies in learning environment that met performing: access 
to materials, technical support, data privacy, and participant engagement.  

Access to Materials 

• “The facilitator referred to the participant guide several times giving page numbers. 
Facilitator asked for participants to confirm that they were at the place specified in 
their guides by using the raise hand feature or by raising hands.” 

• “Sent handouts ahead of time, also put them in chat.” 

Technical Support 

• “Lots of participants with technical issues.  Instructors and host were able to 
partner to do troubleshooting with minimal disruption to class.” 

• “Supported participant who was having trouble opening her participant guide.” 

Data Privacy 

• “Explained how information was going to be used on the 10-point confidence scale.” 
• “Discussed confidentiality within group agreements.” 

Participant Engagement 

• “Chairs in u shape, lots of power sharing with participants about how to set up 
room.” 

Growth Opportunities 
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• Sharing multiple handouts in chat can become cumbersome and difficult to 
manage. Improve sharing protocol for materials.  

• Consistency with introducing data collection and privacy. 
• Consistency with facilitator volume, ensure all can hear. 

Table 4.3 Learning Environment Transforming Quantitative Data 

Learning Environment Transforming 
 N/A Not 

observed 
Observed Total 

*Provide additional comforts in the 
training environment, whenever possible. 

31 0 2 33 

Anticipate technological challenges and 
have alternative delivery strategies 
available in case technology fails. 

3 5 25 33 

Partner with a producer or host during 
virtual learning to receive support with 
chat, technology, and questions. 

7 12 14 33 

Responds to the emerging needs of 
participants. Adapt to meet the needs of 
the participants. 

8 2 23 33 

Total 49 19 64 132 
*Orange highlight indicates a removal of standard for the next iteration of Training 
Standards. With most training being delivered virtually, the amount of N/A indicated this 
item is no longer necessary. 

Qualitative data for Learning Environment Transforming 
The observers note several strategies in learning environment that met transforming: 
technology management, co-facilitation, and learner-centered responsiveness.  

Technology Management 

• “Kept the video on mute when the ads were playing, provided the link to the video 
just in case people wanted it for later, checked on accessibility of handouts.” 

• “Offered for folks to use chat rather than annotate when annotate wasn’t working for 
some.” 

Co-facilitation 

• “Was not officially partnered with a host, but [another] facilitator played a role in 
supporting content and chat.” 
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• “Effective use of observer to partner as co-host due to technical/system 
difficulties.” 

Learner-centered Responsiveness 

• “Allowed time for an in-common challenges that the attendees shared.” 
• “Several questions arose that needed clarification, Facilitator worked to answer or 

direct people to resources.” 

Growth Opportunities 

• Improving proficiency with Zoom tools 
• Improving proficiency with video management (volume, ads, closed caption) 
• Reduce number of versions of participant guides (if applicable) 
• Balancing responsiveness to learners with course pacing and time management 

Relational Learning Environment 
Overall, 82% of facilitators observed met the standards across emerging, performing and 
transforming categories (excluding the one from performing and one from transforming). In 
each category, 90% of facilitators observed met the ‘Emerging’ standard, 93% met the 
‘Performing’ standard (excluded ‘Intervene immediately if participants make statements 
that could be harmful to others.’), and 50% met the ‘Transforming’ standard (excluded 
‘Address factors that may create disruptive behavior’ due to N/A rating).  

In ‘Emerging’, one standard was below the 80% observed threshold:  

• Establish group norms in the beginning of training that encourage positive emotional 
and psychological well-being. 

In ‘Performing, one standard was below the 80% observed threshold:  

• Intervene immediately if participants make statements that could be harmful to 
others. 

In ‘Transforming’, three standards were below the 80% threshold: 

• Recognize emotional responses and help groups and individuals identify 
constructive ways to process their reactions and emotions. 

• Address factors that may create disruptive behavior. (mostly rated N/A) 
• Apply strategies to deescalate conflict and process difficult conversations.  
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Figure 5.1 Relational Learning Environment Overall Percentage Observed 

 

Figure 5.2 Relational Learning Environment Percentage Observed by Emerging, Performing, 
and Transforming 
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Table 5.1 Relational Learning Environment Emerging Quantitative Data 

Relational Learning Environment Emerging 
 N/A Not 

observed 
Observed Total 

Demonstrate compassion, understanding, 
respect and empathy for all participants. 

1 0 32 33 

Provide an opportunity for participants to share 
their perspectives. 

0 1 32 33 

Welcome participants into the learning space. 0 0 31 31 
*Establish group norms in the beginning of 
training that encourage positive emotional and 
psychological well-being. 

1 8 24 33 

Demonstrate flexibility and adaptability to 
create a learning space that meets the needs of 
everyone in the group. 

1 2 29 32 

Create a learning space in which all people feel 
like they belong. 

0 3 14 17 

Total 3 14 162 179 
*Yellow highlight indicates a change in wording for the next iteration of Training Standards.  

Updates to this version include the addition of the following standards:  

• Establish group agreements in the beginning of training that encourage positive 
emotional and psychological well-being.  

Qualitative data for Relational Environment Emerging 
The observers note several strategies in relational environment that met emerging: 
emotional and psychological safety, participant voice and engagement, and inclusion. 

Emotional and Psychological Safety 

• “[Facilitator] asked for clarification and repeatedly referred back to comments or 
questions asked by participants when it was relevant.” 

• “Utilized a group norms slide to get agreement from the group.” 
• “Explained would be talking about tough topics and invited folks to step out to take 

care of themselves if need be.” 

Participant Voice and Engagement 

• “Multiple opportunities provided for attendees to share input.” 
• “Good use of silence at times” 
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Inclusion 

• “[Facilitator] was extremely welcoming through tone and use of names throughout 
the training. Participants had an opportunity to introduce themselves.” 

• “Warm greeting to participants as they arrived, mixing and socializing.  Gave 3 extra 
minutes. 

Opportunities for Growth 

• Consistent norm setting early in the course. 
• Revisiting agreements over time 

Table 5.3 Relational Learning Environment Performing Quantitative Data 

Relational Learning Environment Performing 
 N/A Not 

observed 
Observed Total 

*Notice and respond to verbal and non-verbal 
cues from participants (non-verbal cues may be 
more difficult to observe in virtual training). 

1 3 28 32 

Express confidence in the participants’ ability to 
master the content. 

0 3 30 33 

*Use non-judgmental language and open-ended 
questions to draw-out different viewpoints. 

0 1 32 33 

Manage energy levels to help participants focus 
on learning. 

0 1 32 33 

Intervene immediately if participants make 
statements that could be harmful to others. 

29 2 2 33 

Total 30 10 124 164 
*Orange highlight indicates a removal of standard for the next iteration of Training 
Standards. The top highlighted item is reflected in Relational Learning Environment - 
Transforming B and the bottom highlighted item is reflected in Facilitation Strategies - 
Performing A and B. 

Qualitative data for Relational Environment Performing 
The observers note several strategies in relational environment that met performing: 
facilitator response, energy and pacing, and engagement.  

Facilitator Response 

• “Highly interactive with participants, encouraging to unmute and reply. Responding 
to chat contributions.” 
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• “Noticing and responding to raised hands, chat.  “I see some heads shaking, 
nodding, a couple of crunched faces.”  “Doesn’t look like anyone is still typing so I 
will move forward.’  “The breakout rooms microphones are slowing down so I’ll close 
the rooms.” 

Energy and Pacing 

• “Lots of breaks, activities, breakout rooms.  Great use of stories and kind-spirited 
humor” 

• “Switching off between trainers was very effective.  Stories very helpful at managing 
energy level.” 

Engagement 

• “Asked several open-ended questions to gain perspectives and examples from the 
group. She normalized having said or done something that may have caused harm 
and encouraged reflection and focus on impact.” 

• “Instructor showed genuine interest in participants and their points of view; asked 
many open-ended questions.” 

Growth Opportunities 

• Increase peer to peer dialogue. 
• Balance lecture with interaction more consistently. 
• Ask more follow-up questions before offering instructor examples. 

Table 5.3 Relational Learning Environment Transforming Quantitative Data 

Relational Learning Environment Transforming 
 N/A Not 

observed 
Observed Total 

Provide feedback to encourage inquisitiveness 
and an open mind when considering the 
perspectives of others. 

0 1 31 32 

Recognize emotional responses and help groups 
and individuals identify constructive ways to 
process their reactions and emotions. 

9 9 15 33 

Address factors that may create disruptive 
behavior. 

28 2 1 31 

Apply strategies to deescalate conflict and 
process difficult conversations. 

9 21 3 33 



 
 

Trainer Standards December 2025 Report  23 | P a g e  
 

Total 46 33 50 129 
 

Qualitative data for Relational Environment Transforming 
The observers note several strategies in relational environment that met Transforming: 
perspective taking and behavior management. 

Perspective Taking 

• “[Facilitator highlighted] perspective of individuals/groups who are marginalized, 
how intentional and unintentional systemic oppression occurs. 

• “Perspective of caregivers who have raised other children and are being told to do it 
differently.  Perspective of new parents who are less sure of parenting practice.” 

• “[Facilitator] use of feedback when learners shared, indicating an alignment with 
the learner and using their examples to expand on the content. The reflection 
activity on values was very thought provoking.” 

Behavior Management 

• “Asked how people were feeling during more stressful exercises. She provided 
space and expertise to walk through concerns and barriers learners were 
experiencing.” 

• “Attendee questioned qualifications; instructor remained calm and confident in 
presenting their skills.” 

Growth Opportunities 

• Some curriculum prioritized content over emotional processing, create a balance in 
building curriculum to ensure time for this. 

Advanced Racial Equity 
Overall, 50% of facilitators observed met the standards across emerging, performing and 
transforming categories. In each category, 69% of facilitators observed met the ‘Emerging’ 
standard (excluded ‘Acknowledge participant feedback about comments or actions that 
were perceived as biased without becoming defensive’ due to N/A rating), 57% met the 
‘Performing’ standard (excluded Navigate misunderstandings and emotional responses 
with compassion and respect’ due to N/A rating), and 70% met the ‘Transforming’ standard 
(excluded ‘Explain the impact of microaggressions and reestablish safety within the 
learning environment’ due to N/A rating).  
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In ‘Emerging’, three standards were below the 80% observed threshold:  

• Acknowledge participant feedback about comments or actions that were perceived 
as biased without becoming defensive. (76% N/A ratings) 

• Use people-first language until you obtain permission or invitation to switch to 
identify-first language from participant(s). 

• Acknowledge to participants that there may be tension in the learning environment 
because of varied experiences and perspectives. 

In ‘Performing, three standards were below the 80% observed threshold:  

• Navigate misunderstandings and emotional responses with compassion and 
respect. 

• In learning environments dominated by overrepresented majority groups, use 
strategies to bring out the expertise and perspectives of BIPOC participants. 

• Actively address microaggressions, racism, sexism, and statements or behavior that 
marginalize participants and have the potential to cause harm. 

In ‘Transforming’, three standards were below the 80% threshold: 

• Explain the impact of microaggressions and reestablish safety within the learning 
environment. (76% N/A ratings) 

• Help participants recognize how behaviors, beliefs, and ways of being perpetuate 
systemic oppression. (70% observed) 

Figure 6.1 Advanced Racial Equity Overall Percentage of Observation 

 

32%

18%

50%

Advanced Racial Equity Overall

N/A Not observed Observed
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Figure 6.2 Advanced Racial Equity Percentage Observed by Emerging, Performing, and 
Transforming 

 

Table 6.1 Advanced Racial Equity Emerging Quantitative Data 

Advanced Racial Equity Emerging 
 N/A Not 

observed 
Observed Total 

Use inclusive language that demonstrates 
acceptance. 

0 1 32 33 

Acknowledge participant feedback about 
comments or actions that were perceived as 
biased without becoming defensive. 

25 3 5 33 

Use people-first language until you obtain 
permission or invitation to switch to identify-first 
language from participant(s). 

10 3 18 31 

Acknowledge to participants that there may be 
tension in the learning environment because of 
varied experiences and perspectives. 

13 3 17 33 
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Qualitative data for Advanced Racial Equity Emerging 
The observers note several strategies in Advanced Racial Equity that met Emerging: 
inclusivity and equity and responsiveness to disagreement.  

Inclusivity and Equity 

• “Strength for instructor.  Inclusive and respectful language for marginalized groups 
used throughout session.” 

• “Lots of very inclusive language around eating and weight.  Used “person born 
female” to discuss possible PCOS.”  

Responsiveness to Disagreements 

• “Some pushback from attendee about bias/opinions, instructor reacted without 
apparent defensiveness.” 

• “Strength for instructor, several times was open to feedback, listened without 
appearing defensive, and processed through conversation with attendee.  Example: 
Participant comment that mental health includes mental illness; great reframe.   
Participant comment: I feel like this definition is not inclusive to many people with 
chronic physical health issues   Instructor: “In what way, tell me more.” [Participant 
explains]  Instructor: what you are describing is accurate, and I wonder if there is a 
different way to look at it….” 

Growth Opportunities 

• Growth areas are more curriculum level, not facilitator level due to limited to no 
conflict in the course.  

o Some curriculum lacked a guide or prompt for facilitators to connect 
participant experiences to racial or social justice frameworks.  

• Careful to not use “you guys” and to make sure terms used are the most up to date 
for example “patient” vs “client.” 

Table 6.2 Advanced Racial Equity Performing Quantitative Data 

Advanced Racial Equity Performing 
 N/A Not 

observed 
Observed Total 

Navigate misunderstandings and emotional 
responses with compassion and respect. 

23 1 6 30 
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Promote inclusion and extend learning by 
incorporating relevant personal stories, cultural 
traditions, history, and other languages. 

0 2 30 32 

*In learning environments dominated by 
overrepresented majority groups, use strategies 
to bring out the expertise and perspectives of 
BIPOC participants. 

5 16 12 33 

*When possible, adjust content so it is informed 
by and relevant to the lived experiences of 
participants. 

3 3 27 33 

Actively address microaggressions, racism, 
sexism, and statements or behavior that 
marginalize participants and have the potential to 
cause harm. 

7 20 6 33 

 38 42 81 161 
*Yellow highlight indicates a change in wording for the next iteration of Training Standards.  

Updates to this version include the addition of the following standards:  

• Actively engage all attendees and ensure underrepresented voices are encouraged 
to participate. 

• When possible, adjust content delivery so it is informed by and relevant to the lived 
experiences of participants. 

Qualitative data for Advanced Racial Equity Performing 
The observers note several strategies in Advanced Racial Equity that met Performing: lived 
experience, application to practice, and addressing bias.  

Lived Experience 

• “Many discussions of culture and how it is relevant in activities/framework.” 
• “Thoughtful about choosing stories with balance, stories that will illustrate her point 

effectively without provoking too much emotion and with efficiency of time.” 

Application to Practice 

• “All content is relevant to work experience and future workplace needs of 
participants.” 

• “[Facilitator] elicited examples from the learners, connecting their own experience 
with the content to deepen understanding.” 

Addressing Bias 
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• “Participant uses term “frequent flyers” and says bias is reasonable because her job 
is to come to conclusions. Class discussed this comment, Instructor wrapped up by 
saying ‘you make recommendations, not have opinions.’” 

• “Gently corrected language use, relied on relationship that has likely been 
established through positive regard.” 

Growth Opportunities 

• Consistently address micro-aggressions  
• Ensure inclusive language is addressed consistently, not only when flagged by a 

learner. 

Table 6.3 Advanced Racial Equity Transforming Quantitative Data 

Advanced Racial Equity Transforming 
 N/A Not 

observed 
Observed Total 

Explain the impact of microaggressions and 
reestablish safety within the learning 
environment. 

25 6 2 33 

Help participants recognize how behaviors, 
beliefs, and ways of being perpetuate systemic 
oppression. 

2 8 23 33 

 27 14 25 66 
Qualitative data for Advanced Racial Equity Transforming 
The observers note several strategies in Advanced Racial Equity that met Transforming: 
reestablishing safety and systematic oppression.  

Reestablishing Safety 

• “Facilitator followed up after meeting with observer and clarified group 
agreements/norms to include person first language and othering statements.” 

Systematic Oppression 

• “Consistently referencing cultural framework.” 
• “Bias impacting decisions about caregivers, ChIPR leading to bias.” 
• “Discussion on survivors of domestic violence, their perspectives, and ways to 

prevent the judicial and CW system from re-victimizing.” 

Growth Opportunities 
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• Curriculum based changes to include systematic oppression/bias connections to 
materials as needed.  

Supporting Adult Learners 
Overall, 83% of facilitators were observed meeting the standards across emerging, 
performing and transforming categories (excluding ‘Coordinate access to interpreters 
and/or other language supports when training participants who speak a language other 
than English’ due to N/A rating). In each category, 85% of facilitators observed met the 
‘Emerging’ standard (excluded ‘Coordinate access to interpreters and/or other language 
supports when training participants who speak a language other than English’ due to N/A 
rating), 82% met the ‘Performing’ standard, and 88% met the ‘Transforming’ standard.  

In ‘Emerging’, two standards were below the 80% observed threshold:  

• Coordinate access to interpreters and/or other language supports when training 
participants who speak a language other than English. (88% were N/A ratings) 

• Engage participants in identifying their strengths, opportunities for growth and 
learning goals. (79% observed) 

In ‘Performing, two standards were below the 80% observed threshold:  

• Offer individualized, timely and specific feedback to participants. (79% observed) 
• Begin the training by identifying the skills and knowledge that participants already 

have about the content. (70% observed) 

In ‘Transforming’, no standards were below the 80% threshold. 

Figure 7.1 Supporting Adult Learners Overall Percentage Observed 
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Figure 7.2 Supporting Adult Learners Percentage Observed by Emerging, Performing, and 
Transforming 

 

Table 7.1 Supporting Adult Learner Quantitative Data 
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Coordinate access to interpreters and/or other 
language supports when training participants 
who speak a language other than English. 

29 2 2 33 

Use language that emphasizes participants’ 
effort and the learning process. 

0 3 30 33 

Engage participants in identifying their strengths, 
opportunities for growth and learning goals. 

2 5 26 33 

Total 31 10 58 99 
 

Qualitative data for Supporting Adult Learners 
The observers note several strategies in Supporting Adult Learners that met Emerging: 
recognizing efforts and learner strengths. 

Recognizing Efforts 

• “Providing encouragement to caregivers, validating difficulty, conveying hope for 
overcoming barriers through training, consultation, and other resources (therapy, 
behavioral plans, etc.)” 

• “[Facilitator] continuously highlighted the knowledge and skill of the participants 
which led to a very engaged class.” 

Learner Strengths 

• “At the beginning of class encouraged participants to set their goal for the course.” 
• “Rated at the beginning, talked about challenges / barriers and solutions to 

overcome.” 

Growth Opportunities 

• Increase use of scale rating at the beginning to determine level of 
knowledge/confidence with topic area. 

• Increase use of scale rating at the end of class to reflect on growth. 

Figure 7.2 Supporting Adult Learner Performing Quantitative Data 

Supporting Adult Learner Performing 
 N/A Not 

observed 
Observed Total 

Offer individualized, timely and specific feedback 
to participants. 

3 4 26 33 
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Create opportunities for participants to identify 
how the content is relevant and will bring 
beneficial changes to their work. 

0 1 32 33 

Begin the training by identifying the skills and 
knowledge that participants already have about 
the content. 

2 8 23 33 

Total 5 13 81 99 
 

Qualitative data for Supporting Adult Learners 
The observers note several strategies in Supporting Adult Learners that met Performing: 
relevance and feedback.  

Relevance 

• “Learners completed a breakout room activity to detail how they would approach a 
situation.” 

• “Participants were asked to provide examples from their own work lives that related 
to the skill being addressed.” 

Feedback 

• “Facilitator provided feedback immediately during practice times.” 
• “Provided feedback in the moment and offered additional resources during and 

again at the end.” 

Growth Opportunities 

• Increase providing individual feedback on skill building. 
• Encourage additional training when appropriate. 

Table 7.3 Supporting Adult Learner Transforming Quantitative Data 

Supporting Adult Learner Transforming 
 N/A Not 

observed 
Observed Total 

Help participants identify opportunities and 
barriers to implementation and what they will 
need to overcome them. 

0 4 29 33 

Total 0 4 29 33 
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Qualitative data for Supporting Adult Learners 
The observers note several strategies in Supporting Adult Learners that met Transforming: 
resilience.  

Resilience 

• “Opportunity was provided to talk about what challenges exist with establishing 
groups right now and all of the content supported addressing those barriers.” 

• “Discussed being overwhelmed or too busy and being sure to use self-care 
strategies, get in the habit now.” 

Growth Opportunities 

• None identified 

Evaluation and Assessment 
Overall, 66% of facilitators observed met the standards across emerging, performing and 
transforming categories. In each category, 67% of facilitators observed met the ‘Emerging’, 
75% met the ‘Performing’ standard, and 37% met the ‘Transforming’ standard.  

In ‘Emerging’, two standards were below the 80% observed threshold:  

• Measure achievement of learning objectives through activities. (72% observed) 
• Avoided assessments that measure memorization skills whenever possible as these 

do not demonstrate learning. (59% observed) 

In ‘Performing, three standards were below the 80% observed threshold:  

• Use assessments that allow participants to make connections to real life. (75% 
observed) 

• Create several options to demonstrate what participants know. (59% observed) 
• Offer different ways to engage with the learning content and demonstrate 

knowledge. (70% observed) 

In ‘Transforming’, one standard was below the 80% threshold: 

• Use assessment results to inform individualized recommendations to support 
learning post-training. (37% observed) 

Figure 8.1 Evaluation and Assessment Overall Percentage Observed 
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Figure 8.2 Evaluation and Assessment Percentage Observed by Emerging, Performing, and 
Transforming 

 

Table 8.1 Evaluation and Assessment Emerging Quantitative Data 

Evaluation and Assessment Emerging 
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*Avoided assessments that measure 
memorization skills whenever possible as these 
do not demonstrate learning. 

7 2 13 22 

Total 9 9 36 54 
*Orange highlight indicates a removal of standard for the next iteration of Training 
Standards.  

Qualitative data for Evaluation and Assessment 
The observers note several strategies in Evaluation and Assessment that met Emerging: 
discussion. 

Discussion 

• “Asking lots of open-ended questions and gauging knowledge… for instance trauma 
informed discussion, adversities facing family’s discussion, drawing activity and 
debrief.” 

• “Knowledge checks occurred through annotation activities.” 
• “Relied primarily on scenarios, case studies, and group discussion of the 

objectives. Kahoot was used but not as a summative assessment of learning but as 
a mid-point check in and review.” 

Growth Opportunities 

• Increase knowledge checks and assessments on skill building opportunities. 

Table 8.2 Evaluation and Assessment Performing Quantitative Data 

Evaluation and Assessment Performing 
 N/A Not 

observed 
Observed Total 

Use assessments that allow participants to 
make connections to real life. 

2 6 24 32 

*Allow time for thought provoking questions. 2 1 28 31 
*Create several options to demonstrate what 
participants know. 

4 5 13 22 

Offer different ways to engage with the learning 
content and demonstrate knowledge. 

3 3 14 20 

Total 11 15 79 105 
*Orange highlight indicates a removal of standard for the next iteration of Training 
Standards. The top highlighted item is reflected in Facilitation Strategies - Performing B. The 
bottom highlighted item is similar to the last item so they will be combined. 
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Qualitative data for Evaluation and Assessment 
The observers note several strategies in Evaluation and Assessment that met Performing: 
connections to life and demonstration of knowledge.  

Connections 

• “All activities required learners to use examples from their life.” 
• “Practice scenario was general enough that most participants could imagine it 

happening in their real life.” 

Demonstration of knowledge 

• “Discussion and activities in the class determined if the participants were 
understanding FRS implementation.” 

• “Through policy quiz, sharing experience and breakout rooms.” 

Growth Opportunities 

• Increase ways to demonstrate knowledge: add polls, annotation, Kahoot games, 
scenarios, skill activities. 

Table 8.3 Evaluation and Assessment Transforming Quantitative Data 

Evaluation and Assessment Transforming 
 N/A Not 

observed 
Observed Total 

Use assessment results to inform 
individualized recommendations to support 
learning post-training. 

7 13 12 32 

Total 7 13 12 32 
 

Qualitative data for Evaluation and Assessment 
The observers note several strategies in Evaluation and Assessment that met Transforming: 
recommendations. 

Recommendations 

• “Recommended other infant classes in series, recommended looking at contracted 
services pages.” 

• “Explained categories of topics they will need to touch on for training plan, how to 
address training plan.” 
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Growth Opportunities 

• Consistently offer additional recommendations based on the level of the individual. 

Conclusion 
This report summarizes findings from 33 Alliance staff observations conducted between 
April 2025 and December 2025, providing a comprehensive view of facilitator performance 
across the seven Trainer Standards. Overall, the results reflect a strong foundation of 
facilitation practice, with four of the seven standard areas meeting or exceeding the 80% 
observed threshold for Emerging. 

It is important to note that standards falling below the 80% threshold may have been 
influenced by a high number of “Not Applicable (N/A)” ratings. In some cases, items were 
not observable due to course design or context rather than facilitator practice.  

Findings indicate that facilitators demonstrate strong capacity in effective communication, 
facilitation strategies, and the creation of supportive, respectful, and engaging learning 
environments. Facilitators consistently use appropriate tone, pacing, questioning, and 
responsiveness to maintain participant engagement and professionalism throughout 
training sessions. 

Facilitators also foster a relational learning environment through approachability, non-
judgmental facilitation, inclusive language, and validation of participant perspectives. 
These practices contribute to psychological safety and support meaningful participation, 
particularly during reflective and discussion-based activities. In addition, facilitators show 
alignment with adult learning principles by acknowledging participant experience, 
encouraging reflection, and remaining flexible in response to group needs. 

The findings also identify clear opportunities to strengthen consistency, depth, and 
intentionality across standards. Growth opportunities include improving clarity and 
consistency in communication, strengthening adherence to curriculum structure and 
pacing, and increasing interactive skill-building opportunities. Additional opportunities 
exist to deepen relational practices through consistent norm setting, expanded peer-to-
peer engagement, and balancing content delivery with emotional processing. 

Advanced racial equity growth areas emphasize the need for stronger prompts that 
connect participant experiences to racial and social justice frameworks, consistent use of 
inclusive language, and proactive responses to microaggressions. Further opportunities 
include enhancing support for adult learners through increased use of self-assessment 



 
 

Trainer Standards December 2025 Report  38 | P a g e  
 

tools, individualized feedback, and clearer learning pathways, as well as expanding 
evaluation and assessment strategies to include more frequent and varied demonstrations 
of learning. 

In addition to the findings on facilitators, we learned that the trainer standards needed to 
be revised. Throughout the report the quantitative data tables indicated wording changes 
(highlighted in yellow) or removal of an item (highlighted in orange). A revision has been 
completed and new guidance on the use of ‘N/A’ will be provided to observers. The next 
report will reflect these changes.  

In summary, the observation data reflects a high-quality facilitation approach with notable 
strengths across multiple standards. Addressing the identified growth opportunities will 
further strengthen training effectiveness, support facilitator development, and enhance 
learning outcomes across Alliance trainings. 
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